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ABSTRACT 
This study aims to examine the effect of entrepreneurship education on 
social entrepreneurship intention, with entrepreneurial attitude as a 
mediating variable, among vocational high school students in Cirebon 
City, Indonesia. The population of this study consisted of vocational high 
school students in Cirebon City, and a simple random sampling technique 
was used to obtain 195 respondents. Data were collected using a 
questionnaire and analyzed using Partial Least Squares–Structural 
Equation Modeling (PLS-SEM) to examine the relationships among 
entrepreneurship education, entrepreneurial attitude, and social 
entrepreneurship intention. The results indicate that entrepreneurship 
education has a positive effect on social entrepreneurship intention (H1), 
entrepreneurial attitude positively influences social entrepreneurship 
intention (H2), and entrepreneurship education has a positive impact on 
entrepreneurial attitude (H3). Furthermore, entrepreneurial attitude 
partially mediates the relationship between entrepreneurship education 
and social entrepreneurship intention. This study contributes to the 
literature by highlighting the mediating role of entrepreneurial attitude 
in linking entrepreneurship education to social entrepreneurship 
intention among vocational high school students, particularly in the 
context of social entrepreneurship. Practically, the findings suggest the 
importance of integrating social entrepreneurship values into vocational 
high school entrepreneurship curricula, along with implementing applied 
learning programs such as internships and entrepreneurship incubators 
to strengthen students’ social entrepreneurial attitudes. 
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INTRODUCTION 

Entrepreneurship education is widely recognized as an important instrument for fostering students’ 

entrepreneurial intentions by developing relevant knowledge, skills, and mindsets oriented toward opportunity 

recognition and value creation. In Indonesia, entrepreneurship education has been extensively implemented 

across educational institutions; however, its effectiveness in stimulating students’ entrepreneurial intentions 

remains inconclusive. Empirical studies report mixed findings: while several studies confirm a positive effect of 

entrepreneurship education on entrepreneurial intention (Duong, 2023; Naiborhu, 2021; Nunfam et al., 2022; 

Ratten & Usmanij, 2021; Risakotta & Sapulette, 2023; Sienatra, 2020; Soomro & Shah, 2022; Wibowo et al., 

2022), others indicate insignificant or weak effects (Auliadara et al., 2024; Chalim et al., 2023; Hartono et al., 

2021; Rizkia Yustian & Astuty, 2021).  

These inconsistent results suggest that entrepreneurship education alone may not be sufficient to 

encourage entrepreneurial career intentions. To address this inconsistency, previous studies have introduced 

various mediating variables, such as self-efficacy (Hatammimi & Rosniawati, 2023; Naiborhu, 2021; Soelaiman 
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et al., 2024), entrepreneurial motivation (Indra, 2024) entrepreneurial attitude (Dude & Mulyadi, 2024; Huang 

& Kee, 2024), attitude and creativity (Amofah, 2025; Y. Li et al., 2023; Wiryadi & Wijaya, 2023), and self-efficacy 

(Mirawati & Subagio, 2022; Srianggraeni, 2020; Widyawati, 2021), as well as behavioral control (Aga, 2023; 

Kuswanti & Margunani, 2020). 

Among these factors, entrepreneurial attitude has been frequently examined as a key behavioral 

mechanism. However, existing empirical evidence regarding its mediating role remains fragmented and 

inconclusive. While some studies report a partial mediating effect of entrepreneurial attitude, others fail to 

confirm its significance or report divergent results across different educational contexts. Despite the growing 

body of literature, two important research gaps remain. First, prior studies predominantly focus on higher 

education students, leaving vocational high school students underexplored, particularly in developing country 

contexts. Second, limited research has explicitly examined the mediating role of entrepreneurial attitude in 

explaining the inconsistent relationship between entrepreneurship education and entrepreneurial intention 

within vocational education settings. Consequently, the underlying behavioral mechanism through which 

entrepreneurship education shapes students’ entrepreneurial intentions remains insufficiently understood. 

This study aims to address these gaps by examining the effect of entrepreneurship education on 

entrepreneurial intention with entrepreneurial attitude as a mediating variable among vocational high school 

students in Cirebon City, Indonesia. Cirebon represents a relevant context due to its strong craft-based creative 

industry, which provides substantial opportunities for vocational graduates to engage in entrepreneurial 

activities. By focusing on this context, the study offers empirical evidence on how entrepreneurship education 

translates into entrepreneurial intention through attitudinal mechanisms, thereby contributing to the 

entrepreneurship education literature and providing practical implications for vocational education policy and 

curriculum design. 

The Ministry of Education and Culture of the Republic of Indonesia states that entrepreneurship education 

must be able to change students' mindsets. A mindset that is always oriented towards becoming an employee 

can be turned into one that is oriented towards seeking employees. Thus, entrepreneurship education can be 

taught by instilling entrepreneurial values that shape the character and behavior of entrepreneurs, enabling 

students to become independent in their work or self-sufficient in their businesses. Several previous studies 

examined the value and impact of entrepreneurship education programs on entrepreneurial intentions at 

various levels of education, such as elementary and middle schools (Ni & Ye, 2018; Sanchez, 2013), high schools 

(Handayati et al., 2020) and universities (Amjad et al., 2020; Nowinski & Haddoud, 2019). Fayolle et al. (2006) 

reported that entrepreneurship education plays a crucial role in increasing entrepreneurial intentions, as it 

equips students with relevant skills, knowledge, and techniques for starting a business, thereby enhancing 

individual motivation for entrepreneurship. Based on this theoretical and empirical foundation, the following 

hypothesis is proposed: 

H1 Entrepreneurship education has a positive effect on social entrepreneurship intentions. 

Research examining the relationship between entrepreneurial attitudes and entrepreneurial intentions has 

yielded mixed results. Suharti & Sirine (2012) study demonstrated the significance of attitudinal factors, namely 

autonomy and authority, self-realization, confidence, and security, in influencing students' entrepreneurial 

intentions. Kusmintarti et al. (2014) also suggested that students with positive attitudes toward 

entrepreneurship tend to desire to establish new businesses in the future. In this sense, according to the TPB 

(Ajzen, 1991), personal attitudes depend on a person's positive or negative assessment of the possibility of 

developing an entrepreneurial project. Indeed, several studies have found a positive relationship between 

attitudes and entrepreneurial intentions (Liñán et al., 2011; Rodríguez et al., 2013). In our case, analyzing social 

entrepreneurship assessments will help determine their relationship with social entrepreneurial intentions, 

hence the proposed hypothesis: 

H2 Entrepreneurial attitudes have a positive effect on social entrepreneurship intentions 
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This study defines entrepreneurship education as the teaching and learning of entrepreneurship, 

encompassing the development of knowledge, personal character, skills, and attitudes. Entrepreneurship 

education fosters and unleashes an entrepreneurial spirit within an individual (De Jorge-Moreno et al., 2012; 

Kailer et al., 2016). The attributes that support an individual's approach to the entrepreneurial process also 

shape their readiness for entrepreneurship (Harvey, M. and Evans, 1995). Similarly, Turker & Sonmez (2009) 

found that factors influencing students' entrepreneurial intentions are beliefs about the current state and 

prospects of entrepreneurship. Liñán et al. (2011) stated that entrepreneurship education is one factor that can 

improve entrepreneurial attitudes. Based on this research, the following hypothesis is proposed: 

H3 Entrepreneurship education has a positive effect on social entrepreneurial attitudes 

Based on the Theory of Planned Behavior (TPB) and an extensive review of the literature on 

entrepreneurship education, social entrepreneurial attitudes, and social entrepreneurial intentions, this study 

proposes a research model that illustrates the hypothesized relationships among the variables. The proposed 

conceptual framework is presented in Figure 1. 

 

 

 

 

 

 

 

 

 

 

 

Figure 1. Proposed research model 

Based on the presented explanation, this research is expected to provide implications for the world of 

research in the field of entrepreneurship, complementing existing studies and offering a new perspective on the 

role of entrepreneurial attitudes as an intermediary between entrepreneurship education and intention. 

Practically, this research has implications as a basis for consideration in the preparation of entrepreneurship 

learning designs that take into account attitudes towards entrepreneurship in the learning process, to foster 

social entrepreneurial intentions. Ultimately, this research underscores the importance of a strategic approach 

in vocational education to prepare a young generation that is responsive to social challenges and capable of 

creating sustainable value. 

METHODS 

This study employed a quantitative descriptive and verification approach to examine the effect of 

entrepreneurship education on social entrepreneurship intention, with entrepreneurial attitude as a mediating 

variable. This approach is appropriate for testing statistical hypotheses and explaining causal relationships 

among variables. The study was conducted among vocational high school students in Cirebon City, Indonesia. 

Data collection was carried out from March to May 2024. 

The population of this study consisted of all vocational high school students in Cirebon City. Simple random 

sampling was used because the population is relatively homogeneous in terms of curriculum structure, age 

range, and exposure to entrepreneurship education. A total of 250 questionnaires were distributed, of which 

195 valid responses were obtained and analyzed. Data were collected using a structured questionnaire 

distributed online via Google Forms through email and WhatsApp. All measurement items were assessed using 

Entrepreneurial 
Education 

Social 
Entrepreneurial 

Intension 

Attitude 
 to Entrepreneurial 
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a five-point Likert scale, ranging from 1 (strongly disagree) to 5 (strongly agree).Tables should be presented 

clearly and  

Table 1. Operational Definition of Variables 

Variable Definition Indicators Source 

Entrepreneurship 
Education (EE) 

Students’ perception of 
entrepreneurship learning 
outcomes 

Knowledge of business environment, 
entrepreneurial skills, opportunity 
recognition, entrepreneurial preference, 
intention stimulation, positive 
perception of entrepreneurs (6 items) 

Keat et al. 
(2011) 

Entrepreneurial 
Attitude (EA) 

Students’ positive or 
negative evaluation 
toward becoming a social 
entrepreneur 

Advantages, interest, satisfaction (3 
items) 

Liñán & 
Chen 
(2009) 

Social 
Entrepreneurship 
Intention (SEI) 

Students’ intention to 
establish a social 
enterprise 

Career goal, determination, willingness 
to start a social venture (3 items) 

Armitage & 
Conner  
(2001) 

 

The data were analyzed using Partial Least Squares–Structural Equation Modeling (PLS-SEM) with SmartPLS 

version 3.2.7. PLS-SEM was selected due to its ability to handle latent variables, non-normal data distributions, 

relatively small sample sizes, and complex mediation models (Ghozali, 2014; Hair et al., 2022). Model evaluation 

followed a two-stage procedure: (1) Outer model evaluation, including factor loadings, Average Variance 

Extracted (AVE), Cronbach’s Alpha, Composite Reliability, and discriminant validity; (2) Inner model evaluation, 

including R², f², Q², model fit, and path coefficient testing. 

 

RESULTS AND DISCUSSION 

Respondent Demographic Profile 

The demographic characteristics of the respondents are presented in Table 3. This table provides an 

overview of the research participants based on gender, age, and family background, which are relevant for 

describing the profile of the sample used in this study. 

Table 2. Respondent Demographic Data 

No Characteristics Total % 

1 Gender   
 Male  84 43,07 % 
 Female  111 56,92 % 

2 Age   
 16-17 years  88 45,12 % 
 17-18 years  107 54,87 % 

3 Family Background   
 Entrepreneurial families 78 40 % 
 Non-entrepreneurial families  117 60 % 

 Total Respondents  195 100% 

Source: Processed Data, 2024 

 

Outer Model Evaluation 

Table 3. Summary of Validity and Reliability Testing 

Variable Loading 

Factor 

Cronbach’s 

Alpha 

Composite 

Reliability 

AVE 

Entrepreneurship Education > 0.70 > 0.70 > 0.70 > 

0.50 

Entrepreneurial Attitude > 0.70 > 0.70 > 0.70 > 

0.50 
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Social Entrepreneurship 

Intention 

> 0.70 > 0.70 > 0.70 > 

0.50 

Source: Processed Data, 2024 

 

The evaluation of the outer model further confirms the robustness of the measurement model. All retained 

indicators display loading values above 0.70, indicating a strong association between observed variables and 

their respective latent constructs. Specifically, the indicator loadings for Entrepreneurship Education range from 

0.865 to 0.906, reflecting a consistent and substantial representation of students’ entrepreneurial knowledge, 

skills, and opportunity recognition. 

Additional support for convergent validity is provided by the AVE values, which exceed the minimum 

threshold of 0.50 as suggested by Chin et al. (2008). This indicates that each latent construct explains more than 

half of the variance of its indicators. Following the elimination of indicators with insufficient loading values, the 

AVE scores for Entrepreneurship Education (EE), Entrepreneurial Attitude (ATE), and Social Entrepreneurship 

Intention (SEI) meet the required standards, thereby confirming satisfactory convergent validity across all 

constructs. 

Discriminant validity was assessed using the Fornell–Larcker criterion (Hair et al., 2022). The results show 

that the square root of the AVE for each construct is greater than its correlations with other constructs, indicating 

that each construct is empirically distinct and captures unique aspects of the model (Garson, 2016). Therefore, 

the measurement model satisfies the criteria for discriminant validity. 

Construct reliability was evaluated using Cronbach’s alpha and composite reliability (CR). According to 

Ghozali (2014), values above 0.70 indicate satisfactory reliability. Although Cronbach’s alpha may underestimate 

reliability in some cases, composite reliability provides a more robust assessment. As suggested by (Yamin & 

Kurniawan, 2011), constructs can still be considered reliable when CR values exceed 0.70, even if Cronbach’s 

alpha is below 0.50. As shown in Figure 2 and Table 4, all constructs in this study exhibit CR values above the 

recommended threshold, indicating that the measurement instruments are reliable for predicting the research 

variables. 

 
Figure 2. PLS-SEM Result of the Proposed Research Framework 

 

The following is a summary of the indicator conditions for each variable, including loading factors, 

composite reliability, and AVE, as explained in table 4. 

 

Table 4. Variable Indicators 
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Variable Loading Factor CR AVE 

   Entrepreneurial Education  0.955 0.778 
EE1 Knowledge of the business environment  0.865   
EE2 Positive recognition of social entrepreneurs  0.906   
EE3 Choice to become a social entrepreneur  0.879   
EE4 Skills to become a social entrepreneur  0.885   
EE5 Cultivating the intention to become a social 

entrepreneur  0.888 
  

EE6 Detecting social business opportunities  0.869   

 

Table 4 (Continued) 

Variable Loading Factor CR AVE 

Attitude To Entrepreneurship  0.909 0.769 
ATE1 Satisfaction with being a social entrepreneur  0.900   
ATE2 A career in social entrepreneurship is interesting to me  0.856   
ATE3 Social entrepreneurship is satisfying to me  0.875   

Social Entrepreneurial Intention  0.918 0.789 
SEI1 Willing to do anything for social entrepreneurship  0.901   
SEI2 My professional goal is to become a social entrepreneur  0.894   
SEI3 Determination to create future social enterprises  0.869   

 

Next, the author presents discriminant validity, which was conducted to ensure that each concept in each 

latent model differs from the other variables. Validity testing is conducted to determine the accuracy with which 

a measuring instrument performs its measurement function (Chen & Chen, 2010). The results of data processing 

using the Smart PLS 3 application are presented in Table 5. as follows: 

Table 5.  Discriminant Validity 

 ATE EE SEI 

ATE 0.877   

EE 0.722 0.882  

SEI 0.851 0.847 0.888 

Source: Processed Data, 2024 

 

Assessing the Significance of the Structural Model 

In this study, Table 6. is used to display the measurements in the structural model required to evaluate the 

R-squared value. This model is used to understand the extent to which the R-squared value for the dependent 

variable provides a clear picture. Table 6 presents the R-squared value for the ATE of 0.518 and the SEI of 0.835. 

Based on the guidelines of (Ghozali & Latan, 2015), several value categories are available for assessing R-squared. 

A value of 0.75 is considered strong, a value of 0.50 is considered moderate, and a value of 0.25 is often 

considered a weak research model. Therefore, in this study, the ATE and SEI variables are declared as having 

moderate and vigorous research models. The R-square results are explained in Table 6. below. 

Table 6. R-square 

 R Square R Square Adjusted 

ATE 0.521 0.518 

SEI 0.837 0.835 

Source: Processed Data, 2024 
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Furthermore, this study conducted a predictive relevance test using the blindfolding procedure to assess 

the robustness of the model by examining the Q² values. The results show that the Q² value for entrepreneurship 

education (EE) is 0.000, indicating that EE functions as an exogenous variable in the model. Meanwhile, 

entrepreneurial attitude (ATE) and social entrepreneurship intention (SEI) demonstrate Q² values of 0.395 and 

0.654, respectively, which indicate good and strong predictive relevance. 

In terms of explanatory power, the R² value for entrepreneurial attitude (0.518) indicates that 

entrepreneurship education explains approximately 51.8% of the variance in students’ entrepreneurial 

attitudes, reflecting a moderate level of explanatory strength. Meanwhile, the R² value for social 

entrepreneurship intention (0.835) suggests a strong model, indicating that entrepreneurship education and 

entrepreneurial attitude jointly explain 83.5% of the variance in students’ social entrepreneurship intentions. 

 

Table 7. Q-Square 

 SSO SSE Q² (=1-SSE/SSO) 

ATE 585.000 353.643 0.395 

EE 1.170.000 1.170.000 0,000 

SEI 585.000 202.215 0.654 

Source: Processed Data, 2024 

 

The results of this study confirm that entrepreneurship education has a significant positive effect on social 

entrepreneurship intention. This finding suggests that structured entrepreneurship learning not only enhances 

students’ technical knowledge and entrepreneurial skills but also encourages them to perceive social 

entrepreneurship as a viable and attractive career option. 

Entrepreneurial attitude is also found to have a strong and significant positive effect on social 

entrepreneurship intention. This result supports the Theory of Planned Behavior (Ajzen, 2005), which posits that 

attitude toward behavior is a key determinant of intention. Students who perceive social entrepreneurship as 

meaningful, beneficial, and personally satisfying are more likely to develop a strong intention to pursue it in the 

future. 

Furthermore, the findings reveal that entrepreneurial attitude partially mediates the relationship between 

entrepreneurship education and social entrepreneurship intention. This indicates that entrepreneurship 

education influences students’ intentions both directly and indirectly by shaping positive entrepreneurial 

attitudes. The presence of partial mediation suggests that, while entrepreneurship education can directly 

stimulate students’ intentions, its effectiveness is enhanced when it succeeds in fostering favorable attitudes 

toward social entrepreneurship. Therefore, educational programs that emphasize values, social impact, and 

mindset development play a crucial role in promoting social entrepreneurship, particularly at the vocational 

education level. 

Hypothesis testing was conducted to examine the significance of the relationships among the variables. A 

one-tailed test was employed, as all hypothesized relationships were expected to be positive and directional. At 

a 95% confidence level, a T-statistic value greater than 1.65 and a p-value below 0.05 were used as the criteria 

for statistical significance. Structural equation modeling using the PLS approach was applied to test the direct 

effect hypotheses (H1, H2, and H3). The results, as presented in Table 8., indicate that all hypothesized 

relationships among entrepreneurship education (EE), entrepreneurial attitude (ATE), and social 

entrepreneurship intention (SEI) are statistically significant. 

Table 8. Results of Direct Effect Hypothesis Testing 

 Original Sample (O) T Statistics (|O/STDEV|) P Values 

ATE--> SEI 0.500 12.359 0.000 

EE --> ATE 0.722 19.998 0.000 
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EE--> SEI 0.486 11.100 0.000 

Source: Processed Data, 2024 

 

The following presents the structural equation path analysis used to test the proposed mediation 

hypothesis (H4). The results from Table 9 are presented below. 

Table 9. Results of Mediation Hypothesis Testing 

 Original Sample (O) T Statistics (|O/STDEV|) P Values 

EE--> ATE--> SEI 0.361 8.931 0.000 

Source: Processed Data, 2024 

 

The results in Table 9. indicate that entrepreneurial attitude significantly mediates the relationship 

between entrepreneurship education and social entrepreneurship intention. The indirect effect of 

entrepreneurship education on social entrepreneurship intention through entrepreneurial attitude is positive 

and statistically significant (β = 0.361; t = 8.931; p < 0.001). This finding confirms Hypothesis 4 (H4) and suggests 

that entrepreneurship education enhances students’ social entrepreneurship intentions not only directly but 

also indirectly by fostering positive entrepreneurial attitudes. 

Discussion 

This study provides empirical evidence supporting the relationship between entrepreneurship education, 

entrepreneurial attitudes, and social entrepreneurship intentions among vocational high school students in 

Cirebon. The results in Table V indicate that H1, H2, and H3 have a significant influence on social 

entrepreneurship intentions. The discussion of the findings for each hypothesis is as follows: 

Results of the test between ATE and SEI (H1). The research findings indicate that entrepreneurship 

education has a significant positive effect on entrepreneurial intentions, with a coefficient of 0.500 at a p-value 

of 0.00. A positive path coefficient indicates that entrepreneurship education is directly related to students' 

entrepreneurial intentions, and the effect of entrepreneurship education on these intentions is significant. 

Based on the loading estimate, all indicators of the entrepreneurship education variable contribute to explaining 

the entrepreneurship education variable. This aligns with the theory that entrepreneurship education plays a 

crucial role in increasing entrepreneurial intentions, as it equips students with relevant skills, knowledge, and 

techniques for starting a business, thereby enhancing individual motivation and entrepreneurial ability. This 

research finding aligns with Chen et al. (2010), {Citation}who found that students who developed various 

technical skills and received training were more confident in becoming entrepreneurs. This also aligns with 

research by (Hoang et al., 2020; L. Li & Wu, 2019; Srianggraeni, 2020; Widyawati, 2021). 

Furthermore, the research findings indicate that entrepreneurial attitudes have a positive and significant 

effect on entrepreneurial intentions, with a coefficient of 0.722. A positive path coefficient indicates that 

entrepreneurial attitudes are directly proportional to the level of entrepreneurial intentions. These results align 

with the theory of planned behavior, which posits that attitudes are a function of intentions. They also support 

the research findings of (Kusmintarti et al., 2014; Lüthje & Franke, 2003), which found that students with positive 

attitudes toward entrepreneurship are more likely to establish new businesses in the future.  

Furthermore, the research findings suggest that entrepreneurial attitudes serve as a partial mediator of 

the influence of entrepreneurship education on entrepreneurial intentions, indicating that the effect of 

entrepreneurship education on entrepreneurial attitudes is significant. The influence of entrepreneurial 

attitudes on entrepreneurial intentions is significant. Similarly, the impact of entrepreneurship education on 

entrepreneurial intentions is substantial. This finding explains that the influence of entrepreneurship education 

on entrepreneurial intentions is not only explained by entrepreneurial attitudes, but is also directly influenced. 

This means that students' entrepreneurial intentions increase when both entrepreneurship education is directly 

related to and students' entrepreneurial attitudes are positive towards entrepreneurship. Increasing students' 

knowledge of the concept of entrepreneurship, as well as their entrepreneurial character and business 

management skills, achieved through participation in entrepreneurship education in the form of classroom 
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learning, attending entrepreneurship training, and seminars, can shape students' positive mindsets towards 

entrepreneurship. This finding is consistent with the research results of  (Duong, 2023; Naiborhu, 2021; Nunfam 

et al., 2022; Ratten & Usmanij, 2021; Risakotta & Sapulette, 2023; Sienatra, 2020; Soomro & Shah, 2022; Wibowo 

et al., 2022). In general, entrepreneurship education aims to increase awareness of entrepreneurship as a career 

choice and improve understanding of the process of establishing and managing a new business venture. It also 

strengthens Ajzen's Theory of Planned Behavior (Ajzen, 2005), which states that attitudes towards behavior are 

predictors of intentions. 

This study contributes to the entrepreneurship literature in several ways. First, it extends prior research by 

focusing on social entrepreneurship intention, rather than general entrepreneurial intention. Second, it 

examines this relationship at the vocational high school level, a context that remains underexplored in 

developing countries. Third, the study empirically confirms the mediating role of entrepreneurial attitude within 

the Theory of Planned Behavior framework in the context of social entrepreneurship. These findings provide 

practical insights for vocational education policymakers in designing entrepreneurship curricula that emphasize 

social value creation and sustainability. 

 

CONCLUSION 

This study provides a deeper understanding of the influence of entrepreneurship education on social 

entrepreneurship intentions, with entrepreneurial attitudes serving as a mediator among vocational high school 

students in Cirebon City. Based on the analysis, it can be concluded that entrepreneurship education has a 

significant positive impact on students' intentions to engage in social entrepreneurship. This indicates that 

entrepreneurship education not only provides the knowledge and skills necessary for entrepreneurship but also 

stimulates students' interest and motivation to engage in socially oriented entrepreneurship. Furthermore, this 

study found that entrepreneurial attitudes also play a significant role in increasing social entrepreneurship 

intentions. Students with positive entrepreneurial attitudes are more likely to have a firm intention to start a 

social enterprise. These results support the Theory of Planned Behavior (TPB), which posits that attitudes toward 

behavior are a primary predictor of intention. Furthermore, entrepreneurial attitudes were shown to be a partial 

mediator between entrepreneurship education and social entrepreneurship intentions. This means that in 

addition to its direct impact, entrepreneurship education also influences social entrepreneurship intentions 

through changes in students' attitudes. Thus, increased entrepreneurial knowledge and skills acquired through 

classroom education, training, and entrepreneurship seminars can shape students' positive mindsets toward 

social entrepreneurship.  

This research has important implications for the development of entrepreneurship education curricula in 

vocational high schools. It is hoped that entrepreneurship education curricula can better integrate social 

entrepreneurship values, so that students are not only trained to become successful entrepreneurs but also 

entrepreneurs who care about social and environmental issues. Furthermore, these findings also encourage the 

development of more applicable learning programs, such as internships and entrepreneurship incubator 

activities, which can strengthen students' social entrepreneurial attitudes. Overall, the results of this study 

contribute to enriching the literature on social entrepreneurship and entrepreneurship education, providing 

new insights into how entrepreneurial attitudes can bridge the gap between entrepreneurship education and 

social entrepreneurial intentions. It is hoped that these findings can inform more strategic educational policies 

and pave the way for further research in this area. 
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